
 
 

Relationship, Sex, Health Education (RSHE) 
Intent 

 

Vision Statement: 
 
We recognise that the Curriculum reaches far wider than the learning that happens in formal lessons in 
each classroom.  It includes everything that a child experiences in their time at our school and develops 
the very person they are becoming, with their talents, their needs and their aspirations for the future. 
Each experience provides a learning opportunity to develop and prepare our children for life in modern 
Britain as global citizens through the lens of Catholic life. 
 
At St Gregory's, we are inclusive and recognise that everyone has their own unique God-given talents. 
Our curriculum is progressive and builds on prior knowledge, understanding and skills so that we develop 
our whole school community academically, spiritually, emotionally, morally and socially. This enables our 
children to develop cultural capital and become righteous citizens who give to society. We provide 
creative and engaging opportunities that inspire and motivate our children to become lifelong learners 
and have aspirations to be the very best they can be. 
 
In RSHE we aim for all of our children to have an awareness of themselves and others within 
relationships and use these characteristics to support them in all areas of their lives. We endeavour to 
inspire a sense of curiosity in our children and develop their enthusiasm for RSHE, recognising that the 
skills and knowledge they learn through RSHE can be used to have a positive impact on God’s world 
around them. 
 
To be able to be aware of themselves and others within relationships, children will need to build up the 
skills, knowledge and understanding of RSHE.  They will need to understand and use the language of 
RSHE and apply these RSHE skills and knowledge across the curriculum, making connections both within 
RSHE and across other subjects too. 

 
 

Implementation 
 

Statement of Implementation: 
 

The outcomes for RSHE set out in the statutory guidance: Relationships Education, Relationships 
Education and Sex Education (RSE) and Health Education are:  
 
Families and people who care for me 
Pupils should know: 

 that families are important for children growing up because they can give love, security and stability 

 the characteristics of healthy family life, commitment to each other, including in times of difficulty, 
protection and care for children and other family members, the importance of spending time together 
and sharing each other’s lives 



 
 that others’ families, either in school or in the wider world, sometimes look different from their family, 

but that they should respect those differences and know that other children’s families are also 
characterised by love and care 

 that stable, caring relationships, which may be of different types, are at the heart of happy families, and 
are important for children’s security as they grow up 

 that marriage represents a formal and legally recognised commitment of two people to each other 
which is intended to be lifelong 

 how to recognise if family relationships are making them feel unhappy or unsafe, and how to seek help 
or advice from others if needed 

 

Caring friendships 

Pupils should know: 

 how important friendships are in making us feel happy and secure, and how people choose and make 
friends 

 the characteristics of friendships, including mutual respect, truthfulness, trustworthiness, loyalty, 
kindness, generosity, trust, sharing interests and experiences and support with problems and difficulties 

 that healthy friendships are positive and welcoming towards others, and do not make others feel lonely 
or excluded 

 that most friendships have ups and downs, and that these can often be worked through so that the 
friendship is repaired or even strengthened, and that resorting to violence is never right 

 how to recognise who to trust and who not to trust, how to judge when a friendship is making them feel 
unhappy or uncomfortable, managing conflict, how to manage these situations and how to seek help or 
advice from others, if needed 

 

Respectful relationships 

Pupils should know: 

 the importance of respecting others, even when they are very different from them (for example, 
physically, in character, personality or backgrounds), or make different choices or have different 
preferences or beliefs 

 practical steps they can take in a range of different contexts to improve or support respectful 
relationships 

 the conventions of courtesy and manners 

 the importance of self-respect and how this links to their own happiness 

 that in school and in wider society they can expect to be treated with respect by others, and that in turn 
they should show due respect to others, including those in positions of authority 

 about different types of bullying (including cyberbullying), the impact of bullying, responsibilities of 
bystanders (primarily reporting bullying to an adult) and how to get help 

 what a stereotype is, and how stereotypes can be unfair, negative or destructive 

 the importance of permission-seeking and giving in relationships with friends, peers and adults 

 

 



 
Online relationships 

Pupils should know: 

 that people sometimes behave differently online, including by pretending to be someone they are not 

 that the same principles apply to online relationships as to face-to-face relationships, including the 
importance of respect for others online including when we are anonymous 

 the rules and principles for keeping safe online, how to recognise risks, harmful content and contact, 
and how to report them 

 how to critically consider their online friendships and sources of information including awareness of the 
risks associated with people they have never met 

 how information and data is shared and used online 

 

Being safe 

Pupils should know: 

 what sorts of boundaries are appropriate in friendships with peers and others (including in a digital 
context) 

 about the concept of privacy and the implications of it for both children and adults; including that it is 
not always right to keep secrets if they relate to being safe 

 that each person’s body belongs to them, and the differences between appropriate and inappropriate 
or unsafe physical, and other, contact 

 how to respond safely and appropriately to adults they may encounter (in all contexts, including online) 
whom they do not know 

 how to recognise and report feelings of being unsafe or feeling bad about any adult 

 how to ask for advice or help for themselves or others, and to keep trying until they are heard, 

 how to report concerns or abuse, and the vocabulary and confidence needed to do so 

 where to get advice, for example family, school or other sources 

 
The National Curriculum is the part of the St Gregory’s curriculum that maps out the knowledge 
and skills that we want our children to learn and experience in each subject. The wider curriculum 
includes a number of vehicles to develop the whole child and includes:   
 

 Inclusion using teaching for mastery – Our mastery approach ensures that all children are 
exposed to the same curriculum content by breaking sessions down into small learning 
intentions and focusing on developing deep understanding, providing support and intervention 
to address each individual pupil’s needs. This enables all children, including those with SEND, 
from disadvantaged backgrounds and from multi-lingual backgrounds to achieve their true 
potential through careful support and scaffolding.  

 

 Oracy, vocabulary and reading for pleasure – We provide a language-rich environment with a 
sharp focus on Oracy and the development of rich vocabulary which includes technical 
vocabulary relevant to the progression of each child’s learning. Talk is central to learning and as 
such, Oracy activities are woven through all activities and experiences to give children plenty of 
opportunity to develop and practise their speaking and listening skills.  Reading is integral to 



 
our curriculum design with daily opportunities to hear and read a range of texts – this exposes 
children to a wider range of vocabulary and develops a love of reading. 
 

 Catholic Social Teaching – are the principles to living life through the lens of a Catholic.  
They are principles that support children to make links from their learning through to the 
world in which they live and helps them to be givers rather than takers in our society. 
These are woven carefully through the subject lessons and also used to apply the 
knowledge of the topics through discreet lessons to help deepen their understanding of 
the context of their learning in the wider world and empowering them to challenge social 
injustice. 

 

 Metacognition and self-regulated learning (including growth mind-set and restorative 
practice) – Children are supported to manage emotions, develop a positive sense of self, set 
themselves aspirational goals and have confidence in their own ability. This is supported by the 
use of our St Gregory’s learning profile and growth mind-set approach giving our children a 
better awareness of how they learn, the emotions linked to this and the transferable learning 
skills needed to be the very best they can be and reach their potential. 

 Teachers support pupils to plan, monitor, and evaluate their learning. Developing the 
children’s metacognitive knowledge of how they learn and their knowledge 
of themselves as a learner and strategies that help them – these things support them in 
becoming independent learners.  

 Restorative practice helps our children to develop stronger relationships, and become 
problem solvers within these relationships, setting firm foundation for learning, so that 
they are more resilient to overcome adversity within their lives.  

 Self-regulated learners are aware of their strengths and weaknesses, and can motivate 
themselves to engage in, and improve, their learning.   

 

 Retrieval opportunities – enable our learners to embed knowledge by transferring it from their 
working memory to their long term memory. We make deliberate connections between current 
and prior learning and recall learning by providing opportunities such as quizzes, oracy activities 
and challenging discussions based on question stems.  

 

 Extracurricular opportunities – provide a wide range of additional experiences for the 
children to inspire them within their learning and add a wider context for them. This also 
enables us to seek out and develop the talents in every child. e.g. Restorative Stars role 
and training sessions from the Local Authority.  

These aspects are expanded further in our teaching and learning policy. 

 
How we plan for progression in RSHE at St Gregory’s: 
The St Gregory’s Curriculum is designed around year group themes. Each has been structured and 
sequenced in order to engage pupils in purposeful learning by building on prior knowledge and helping 
connect knowledge, understanding and skills year-on-year both within RSHE and across other subjects 
too. 
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RSHE lessons are taught discretely, by class teachers and are timetabled in across the year over six 
different weeks. Curriculum time is given from RE, PSHE and Science too as RSHE is closely linked to all 
of these subjects.  
 

 
 
 
We recognise that the foundations for our children having an awareness of themselves and others 
within relationships are laid in the Early Years Foundation Stage through all seven strands of the Early 
Years Framework. These are seen particularly in Personal, Social and Emotional Development where 
children are supported to be ready for the next stage in their education. 
 
Once children enter Y1, they work progressively towards the aims of the National Curriculum.  To 
ensure progression, the teaching team worked together to plan out curriculum coverage and then the 
subject leader identified the progression of skills and vocabulary required at each stage of learning to 
prepare children for the next stage in their learning. 

 
 

RSHE Curriculum Coverage 
Our RSHE Curriculum is delivered using the Ten:Ten Scheme of Work. It REYFS, KS1 and KS2 and is based 
on three core themes within which there will be broad overlap. It is adaptable to the age and ability of 
the pupils. The three themes are:  

 Created and loved by God (this explores the individual) The Christian imperative to love self, made in 
the image and likeness of God, shows an understanding of the importance of valuing and understanding 
oneself as the basis for personal relationships.  

 Created to love others (this explores an individual’s relationships with others) God is love. We are 
created out of love and for love. The command to love is the basis of all Christian morality.  

 Created to live in community – local, national & global (this explores the individual’s relationships with 
the wider world) Human beings are relational by nature and live in the wider community. Through our 
exchange with others, our mutual service and through dialogue, we attempt to proclaim and extend the 
Kingdom of God for the good of individuals and the good of society.  
 
Each theme covers the core strands of ‘Education in Virtue’ and ‘Religious Understanding’ as well as 
strands which cover the RSHE content of the theme.  
Here is the Yearly Overview:  
 



 

 

 
 

This is an example yearly plan for EYFS: 



 

 
 

RSHE Progression of skills 
The following progression interrogate the skills, knowledge and techniques required in each phase, 
considering age appropriate development and ensures progression is enabled through careful and 
informed planning. 
 



 

 



 

 

 



 

 
RSHE Progression of Vocabulary 
Vocabulary, at an age appropriate level, is paramount to the children’s understanding and ability to 
articulate their intent and enable questioning. It is, therefore, a key consideration in RSHE planning.  Key 
subject vocabulary is introduced at the appropriate time, building on prior knowledge. Key vocabulary is 
evident on individual lesson plans devised by Ten:Ten.  

 

Planning 
Teachers use the Long Term Plan allocated at the start of the year to then identify individual lessons. 
Ten:Ten produce individual lesson plans and resources for teachers.   
 
Support for additional needs in RSHE 
We recognise that some pupils may require support in particular lessons or tasks.  Support is planned 
mindfully and tailored to the needs of each pupil.  Teachers are flexible in their approach to planning 
support and intervention and recognise that specific SENDs do not necessarily need support across the 
entirety of the curriculum. 
 
Typical support in place within RSHE includes: deliberate talk partner choices and seating arrangements, 
targeted questioning, oracy and reading opportunities, pre-teaching of key vocabulary and concepts and 
attendance to SEAL intervention groups if the need arises.  
 
Children are not removed for interventions during RSHE lessons.   

 



 
Planning to challenge in RSHE 
As a school, we have developed a working descriptor for Greater Depth learning which is used across 
the curriculum.  Through teaching for mastery, all children are exposed to opportunities for greater 
depth thinking.  A child who is learning at Greater Depth can consistently: 

 Apply their learning to different contexts, identifying relationships within the subject and between 
other areas of the curriculum. 

 Work independently, showing resilience. 

 Apply their skills and knowledge consistently and fluently. 

 Explain and reason using accurate vocabulary. 

 Show curiosity and take responsibility for deepening their own learning by asking questions. 

 Teach others what they have learnt in a sensitive and thoughtful way to enable them to learn too. 
 
We recognise that a child will often show a particular gift or talent in specific subjects rather than across 
the whole curriculum and therefore in RSHE we are specifically looking for children who do this within 
the knowledge, skills and understanding in RSHE.  It may be that a Greater Depth child is RSHE receives 
support in other areas of the curriculum, for example and therefore in this subject can show greater 
confidence and will not require support. 
 
Because we teach using the teaching for mastery approach, we expect all pupils to meet the objective 
to a greater or lesser extent (some will require support to do this), with all children being exposed to 
aspects of greater depth learning and some children able to prove they’ve learnt at greater depth about 
a specific objective. 
 
 
How are staff skilled to teach in RHSE 
Whole staff training takes account of training in curriculum drivers such as metacognition, retrieval, 

growth mindset, vocabulary building, oracy, reading, teaching for mastery and how to support and 

challenge. 

 

Training specific to RSHE tends to be offered in response to staff needs and is based upon staff audits.  It 

is delivered in groups or 1:1. Subject leadership time is given for this to take place. 

 

RSHE staff meeting time was allocated to share the new scheme in 2020 and ongoing CPD is offered based 

on the needs of the staff. Due to the links with other subject areas, RSHE is often featured in a number of 

subject staff training sessions.  

 
 
 
 
 
 
 
 
 
 
 



 
Impact 
 

Statement of Intended Impact and Monitoring of this: 
 

As a school, we continuously reflect on the impact that our RSHE curriculum has on our whole 
school community, in helping our children to know more and remember more as well as 
preparing them to be the best they can be as righteous global citizens.  
 

Our vision for RSHE is that each and every child sees themselves as having an awareness of 
themselves and others within relationships and use these characteristics to support them in all 
areas of their lives.  
 

To assess how a child’s journey through RSHE is progressing, we use a range of informal 
assessment methods to ensure the intended curriculum and the way it is implemented at St 
Gregory’s is having an impact on their journey. Due to the nature of RSHE, we believe that the 
best way to measure children’s progress and development in RSHE is through conversations with 
children, staff and families.  
 

To reflect on the impact that the RSHE curriculum is having on each child, we reflect holistically 
on each child in terms of how the learning that has taken place has impacted directly on 
relationships within school and at home.    

Here are some of the ways we informally assess the children: 

 At the start of each unit, the children carry out a baseline activity linked to the unit, 

this is then completed again at the end of the unit and aims for the children to 

reflect on their own learning and development during the duration of the unit. 

 We are continually assessing and supporting our children’s self- regulation abilities. 

We use the Zones of Regulation to support the children in being able to regulate 

and name their feelings giving immediate feedback when it is required and always 

once the child is regulated.  Conversations to note are logged on our CPOMS 

system and followed up through intervention where required. 

 Children are given the opportunity to consider their strengths and weaknesses, and 

can motivate themselves to engage, and improve, their learning by using tools such 

as the learning pit, self and peer assessments, metacognition strategies.  

 During lesson visits, informal drop-in visits and pupil voice sessions, children are 

listened to and observed in relation to their RSHE development.  

 During Pupil Progress sessions, time is spent discussing children’s relationships as 

these will have a direct correlation on academic learning.  

 For those children who have identified gaps within their RSHE development and 

understanding, interventions such as Social and Emotional Aspects of Learning 

(SEAL) are put in place to help close any gaps. These interventions happen weekly 

and link to a specific theme based on the needs of the children attending.  

Subject leader time is allocated to allow for this monitoring of impact to take place throughout the year.  
The school leadership team receive pupil voice headlines and triangulate this with their own monitoring.  
Members of the governing board attend Key Area Team meetings to understand the implementation 
and impact of each subject within their KAT and annual formal monitoring by the Curriculum Committee 
takes place through a report and consequent pupil conferencing to triangulate the information they 
have received.  This allows for the testing of impact and support and challenge about RSHE at many 
levels. 


